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About AP®

The College Board’s Advanced Placement Program® (AP®) enables students to pursue
college-level studies while still in high school. Through more than 30 courses, each
culminating in a rigorous exam, AP provides willing and academically prepared
students with the opportunity to earn college credit, advanced placement, or both.
Taking AP courses also demonstrates to college admission officers that students have
sought out the most rigorous course work available to them.

Each AP course is modeled upon a comparable college course, and college and
university faculty play a vital role in ensuring that AP courses align with college-level
standards. Talented and dedicated AP teachers help AP students in classrooms around
the world develop and apply the content knowledge and skills they will need later in
college.

Each AP course concludes with a college-level assessment developed and scored by
college and university faculty, as well as experienced AP teachers. AP Exams are an
essential part of the AP experience, enabling students to demonstrate their mastery of
college-level course work. Most four-year colleges and universities in the United States
and universities in more than 60 countries recognize AP in the admissions process and
grant students credit, placement, or both on the basis of successful AP Exam scores.
Visit www.collegeboard.org/ap/creditpolicy to view AP credit and placement policies
at more than 1,000 colleges and universities.

Performing well on an AP Exam means more than just the successful completion of
a course; it is a gateway to success in college. Research consistently shows that
students who receive a score of 3 or higher on AP Exams typically experience greater
academic success in college and have higher graduation rates than their non-AP
peers'. Additional AP studies are available at www.collegeboard.org/research.

ISee the following research studies for more details:

Linda Hargrove, Donn Godin, and Barbara Dodd, College Outcomes Comparisons by AP and Non-AP High School
Experiences (New York: The College Board, 2008).

Chrys Dougherty, Lynn Mellor, and Shuling Jian, The Relationship Between Advanced Placement and College
Graduation (Austin, Texas: National Center for Educational Accountability, 2006).
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Offering AP Courses and Enrolling Students

This AP Course Description details the essential information required to understand
the objectives and expectations of an AP course. The AP Program unequivocally
supports the principle that each school implements its own curriculum that will enable
students to develop the content knowledge and skills described here.

Schools wishing to offer AP courses must participate in the AP Course Audit, a
process through which AP teachers’ syllabi are reviewed by college faculty. The AP
Course Audit was created at the request of College Board members who sought a
means for the College Board to provide teachers and administrators with clear
guidelines on curricular and resource requirements for AP courses and to help
colleges and universities validate courses marked “AP” on students’ transcripts.
This process ensures that AP teachers’ syllabi meet or exceed the curricular and
resource expectations that college and secondary school faculty have established
for college-level courses. For more information on the AP Course Audit, visit
www.collegeboard.org/apcourseaudit.

The College Board strongly encourages educators to make equitable access a
guiding principle for their AP programs by giving all willing and academically prepared
students the opportunity to participate in AP. We encourage the elimination of barriers
that restrict access to AP for students from ethnic, racial, and socioeconomic groups
that have been traditionally underrepresented. Schools should make every effort to
ensure their AP classes reflect the diversity of their student population. The College
Board also believes that all students should have access to academically challenging
course work before they enroll in AP classes, which can prepare them for AP success.
It is only through a commitment to equitable preparation and access that true equity
and excellence can be achieved.

How AP Courses and Exams Are Developed

AP courses and exams are designed by committees of college faculty and expert AP
teachers who ensure that each AP subject reflects and assesses college-level
expectations. To find a list of each subject’s current AP Development Committee
members, please visit http://press.collegeboard.org/ap/committees. AP Development
Committees define the scope and expectations of the course, articulating through a
curriculum framework what students should know and be able to do upon completion
of the AP course. Their work is informed by data collected from a range of colleges
and universities to ensure that AP coursework reflects current scholarship and
advances in the discipline.

The AP Development Committees are also responsible for drawing clear and well-
articulated connections between the AP course and AP Exam — work that includes
designing and approving exam specifications and exam questions. The AP Exam
development process is a multiyear endeavor; all AP Exams undergo extensive review,
revision, piloting, and analysis to ensure that questions are high quality and fair and
that there is an appropriate spread of difficulty across the questions.

Throughout AP course and exam development, the College Board gathers feedback
from various stakeholders in both secondary schools and higher education institutions.
This feedback is carefully considered to ensure that AP courses and exams are able to
provide students with a college-level learning experience and the opportunity to
demonstrate their qualifications for advanced placement upon college entrance.
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How AP Exams Are Scored

The exam scoring process, like the course and exam development process, relies on
the expertise of both AP teachers and college faculty. While multiple-choice questions
are scored by machine, the free-response questions are scored by thousands of college
faculty and expert AP teachers at the annual AP Reading. AP Exam Readers are
thoroughly trained, and their work is monitored throughout the Reading for fairness
and consistency. In each subject, a highly respected college faculty member fills the
role of Chief Reader, who, with the help of AP Readers in leadership positions,
maintains the accuracy of the scoring standards. Scores on the free-response questions
are weighted and combined with the results of the computer-scored multiple-choice
questions, and this raw score is converted into a composite AP score of 5, 4, 3, 2, or 1.

The score-setting process is both precise and labor intensive, involving numerous
psychometric analyses of the results of a specific AP Exam in a specific year and of the
particular group of students who took that exam. Additionally, to ensure alignment
with college-level standards, part of the score-setting process involves comparing the
performance of AP students with the performance of students enrolled in comparable
courses in colleges throughout the United States. In general, the AP composite score
points are set so that the lowest raw score needed to earn an AP score of 5 is
equivalent to the average score among college students earning grades of A in the
college course. Similarly, AP Exam scores of 4 are equivalent to college grades of A,
B+, and B. AP Exam scores of 3 are equivalent to college grades of B, C+, and C.

Using and Interpreting AP Scores

College faculty are involved in every aspect of AP, from course and exam development
to scoring and standards alignment. These faculty members ensure that the courses
and exams meet colleges’ expectations for content taught in comparable college
courses. Based on outcomes research and program evaluation, the American Council
on Education (ACE) and the Advanced Placement Program recommend that colleges
grant credit and/or placement to students with AP Exam scores of 3 and higher. The
AP score of 3 is equivalent to grades of B2, C1, and C in the equivalent college course.
However, colleges and universities set their own AP credit, advanced standing, and
course placement policies based on their unique needs and objectives.

AP Score | Recommendation
5 Extremely well qualified
4 Well qualified
3 Qualified
2 Possibly qualified
1 No recommendation

Additional Resources

Visit http://apcentral.collegeboard.org for more information about the AP Program.
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AP Japanese Language and Culture

INTRODUCTION

The AP Japanese Language and Culture course and exam are an important step in a
commitment by the College Board to further multiculturalism and multilingualism in
secondary school education.

“Through the world language programs, the College Board hopes to make a
significant contribution to secondary school curricula,” former College Board
President Gaston Caperton said. “World events make it ever more obvious that a broad
knowledge and understanding of other languages and cultures is essential for our
young people.”

THE COURSE

The AP Japanese Language and Culture course is designed to be comparable to
college/university Japanese courses that represent the point at which students
complete approximately 300 hours of college-level classroom instruction. Like the
corresponding college courses, the AP course supports students as they develop
the productive, receptive, and cultural skills necessary to communicate with native
speakers of Japanese. Students’ proficiency levels at the end of the course are
expected to reach at least the Intermediate Low to Intermediate Mid range, as
described in the American Council on the Teaching of Foreign Languages (ACTFL)
Proficiency Guidelines.!

Firmly rooted in the Standards for Foreign Language Learning in the 21st Century?
(Standards), the course articulates its goals in terms of the Standards’ three modes of
communication: Interpersonal, Interpretive, and Presentational. Employing these
communication modes as a framework upon which to weave its content, the course
also addresses the Standards’ other important goals: cultural competence, connections
to other school disciplines, comparisons between the target language and culture and
those of the learners, and the use of the language within a broader community beyond
the traditional school environment. Students therefore develop an expanded ability to
communicate in a culturally appropriate manner and in increasingly widening contexts.
They develop the capacity to appreciate different ways of thinking about the world in
general and other school subjects in particular; they come to a richer understanding of
their own language and culture, developing strategies for the continued development
of their own multilingualism; and they are able to connect with local communities and
use technology to connect with Japanese speakers elsewhere. In addition to the
national Standards, teachers also rely on their own individual state standards,
benchmarks, curriculum frameworks, and district guidelines to help shape the course.

1. American Council on the Teaching of Foreign Languages, ACTFL Proficiency Guidelines—Speaking (rev. 1999)
and ACTFL Proficiency Guidelines—Writing (rev. 2001). Order at www.actfl.org.

2. National Standards in Foreign Language Education Project, Standards for Foreign Language Learning in the
21st Century (Lawrence, Kan.: Allen Press, 1999).
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Content and Skills

The AP Japanese Language and Culture course meets students where they are, both
cognitively and linguistically. That is, teachers ensure that the themes and topics they
select are developmentally appropriate and intellectually engaging for their students;
at the same time, they scaffold the content in ways that make the language
comprehensible. Often, units of instruction introduce students to a broad spectrum of
Japanese culture. Through exposure to carefully scaffolded materials, students gain an
introduction to contemporary social, political, or educational issues; to the place of
religion within Japanese society; or to traditional versus modern male and female
gender roles. Scaffolding strategies also enable teachers to address more customary
topics, such as traditional Japanese arts, customs, festivals, geography, and history, at
deeper and richer levels. The often demanding texts containing these rich sources of
information require command of a significant number of kanji; see the kanji list at the
end of this section.

Throughout the course, as students engage these challenging topics, teachers
design lessons that support the acquisition of a full range of functional language skills.
Students develop the interpersonal skills that enable them to request information and
confirm the receipt of information, request and give directions, and issue and respond
to invitations, for example. They also develop more cognitively challenging functional
language skills, including, but not limited to, the ability to compare phenomena,
express opinions and preferences, and discuss life experiences. As students of
AP Japanese Language and Culture, they also employ appropriate register in the
application of each of these skills, are familiar with desu/masu and da (plain) styles
of Japanese and with keigo, and use effective keyboarding skills.

Like the AP Japanese Language and Culture Exam, the course takes a holistic
approach to language proficiency, while at the same time recognizing the complex
relationships among its component parts, including comprehension and compre-
hensibility, vocabulary usage, communication strategies, cultural awareness, and
linguistic accuracy. Working within the context of this holistic approach to proficiency,
teachers attend to these various and necessary components in developmentally and
pedagogically appropriate ways.

A typical course enables students to cultivate the following abilities. This specific list
of course objectives is an example; different AP courses may have slightly different but
comparable learning goals.

Interpersonal Mode (two-way, interactive communication)

¢ QOrally initiate or respond to greetings and formulaic expressions in a culturally
appropriate manner, and with pronunciation, intonation, and a level of accuracy
comprehensible to native speakers accustomed to dealing with learners of
Japanese.

¢ Orally request information on a variety of topics (e.g., personal information,
school subjects, daily activities, people, and products of Japanese culture) or
respond to such a request.
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Exchange information in writing on a variety of topics (e.g., personal information,
school subjects, daily activities, people, and products of Japanese culture), using
orthography (kanji, spelling) and language comprehensible to native speakers
accustomed to dealing with learners of Japanese.

Ask and give preferences orally in a culturally appropriate manner, and with
pronunciation, intonation, and a level of accuracy comprehensible to a native
speaker accustomed to dealing with learners of Japanese.

Ask and give preferences in writing in a culturally appropriate manner at a level
of accuracy comprehensible to a native speaker accustomed to dealing with
learners of Japanese.

Offer and respond orally to suggestions, requests, or invitations in a culturally
appropriate manner, and with pronunciation, intonation, and a level of accuracy
comprehensible to a native speaker accustomed to dealing with learners of
Japanese.

Offer and respond in writing to suggestions, requests, or invitations in a culturally
appropriate manner with a level of accuracy comprehensible to a native speaker
accustomed to dealing with learners of Japanese.

Interpretive Mode (understanding of spoken or written
communication)

Understand the details of and make inferences concerning an age-appropriate
social or cultural issue.

Understand the details of authentic or semiauthentic materials on age-
appropriate topics.

Understand the gist and important details of authentic or semiauthentic
materials.

Understand the details of and make inferences concerning an expressed opinion
on an age-appropriate social or cultural issue.

Understand the gist and details of a short statement on a concrete topic relevant
to the student’s daily experience.

Understand the gist and details of an expressed opinion on age-appropriate social
or cultural issues.

Presentational Mode (creating spoken or written communication)

Describe people, places, or events and activities that are familiar to the student in
writing on a computer.

Describe one’s past experience in writing on a computer.
Describe Japanese special events in writing on a computer.
Announce information on school-related events or activities.

Narrate in a coherent manner and display cultural knowledge through storytelling.
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¢ Describe Japanese cultural practices and products and present one’s own views
on them.

e Compare and contrast two experiences of a similar nature.

Assessment and Feedback

Assessment plays a central role in the course, as each unit of instruction is developed
with formative and summative assessments in mind. In keeping with the format of the
AP Japanese Language and Culture Exam, the various components of language
proficiency are often assessed within the context of holistic performance tasks. That is,
the qualities of a student’s fluency, comprehensibility, accuracy, and keyboarding skills,
for example, can all be assessed within one complex task, employing a rubric or
scoring guide similar to those used to score student performances on the AP Exam.

Teachers use the assessment tasks and scoring guidelines employed on the AP
Exam as models for their own classroom assessments. They also use the results of
their assessments to inform their instruction, frequently cycling back over previously
taught content or skills as students’ performances on the assessments indicate.
Assessments in AP Japanese Language and Culture can take many shapes but are
always within the realm of expected classroom activities and are developed within the
framework of the three communicative modes. By providing rubrics to students at the
beginning of the assessments, teachers ensure that students are aware of the criteria
against which their work will be assessed.

AP Japanese teachers use the Instructional Planning Report (IPR) to inform their
instruction. The IPR is sent to schools each fall and details how the school’s group of
students performed on the prior year’s AP Exam. Because one of the goals of the AP
course is to prepare students for the AP Exam, teachers consult the annual Student
Performance Q & A, which is posted on AP Central, for feedback about how AP
students performed on recent exams and how they can prepare to do better. They may
learn from those reports that students must be taught to read and follow instructions
carefully, to make full use of the time allotted to different tasks on the exam, to speak
clearly into the microphone, and to use the appropriate register and level of discourse
in the given context. Also, they may need practice in using aisatsu and set phrases
smoothly and appropriately, as well as practice in using transitional elements and
producing compound sentences.

Instructional Resources

Teachers make carefully planned use of a wide range of instructional materials and
strategies in meeting the goals of the AP Japanese course. They choose from among
traditional resources such as textbooks, audiovisual materials, and Web-based content
designed for language learning. They also make use of materials generally used by
native Japanese speakers, including print and Web-based texts of all kinds; animated
computer programs; and videos, CDs, and DVDs.

Mindful of the different ways in which their students learn, teachers align the
instructional materials they select with teaching strategies designed to support the
particular learning goals they have set. Particularly with materials that would normally
be considered beyond the grasp of high school students, teachers scaffold students’
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experiences in order to ensure that these texts can be understood. Specifically,
teachers employ the reading and writing processes in support of students’ developing
literacy; they plan and implement well-structured cooperative learning activities to
support ongoing and frequent verbal interaction and the negotiation of meaning; and
they differentiate their instruction to meet the diverse needs of their learners. Not only
do they vary their teaching strategies from day to day or week to week, but teachers
also provide degrees of variation and choice within lessons. In addition, they guide
students in the development of useful learning strategies that may be applied in the
classroom and beyond. Finally, in keeping with the framework of the Standards, each
unit of instruction within the course offers students ample opportunities to engage in
all three modes of communication.

Kanji List

For the AP Japanese Language and Culture course and exam, students are expected to
be able to interpret and produce texts using the kanji on this list. It is based on a
survey of commonly used textbooks and represents expectations typical of college
courses that represent the point at which students complete approximately 300 hours
of college-level classroom instruction. This list is organized by JIS code, but, of course,
the kanji need not be presented in this particular order. Kanji should be presented
according to students’ communicative needs, as characterized by the topic, purpose,
and other aspects of their reading and writing.

& 3 i3 Dt J=3 = A — = 5l
/¢ 7 H i} i Ik 7 o N M
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(continued)
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THE EXAM

The AP Japanese Language and Culture Exam is approximately 2 hours and
15 minutes in length. It assesses Interpersonal, Interpretive, and Presentational
communication skills in Japanese along with knowledge of Japanese culture.

The exam is administered on computer; refer to AP Central and the AP Coordinator’s
Manual for necessary information related to administering exams on computer. Each
student works at an individual computer, which processes everything read, heard,
written, or spoken by the student. That is, the student reads on the screen, listens
through headphones, types using the keyboard, and speaks into a microphone. There
is no paper component; although the student may use paper to take notes during the
exam, the proctor will collect the notes at the end of the exam, and they will not be
scored.

There are two sections in the exam:

e Section I consists of multiple-choice questions that assess communication skills
in the Interpretive mode.

- Part A assesses Interpretive communication skills by requiring the student to
answer questions about different types of audio stimuli.

- Part B assesses Interpretive communication skills by requiring the student to
answer questions about different types of written texts.

e Section II, the free-response section, assesses communication skills in the
Interpersonal and Presentational modes by requiring the student to produce
written and spoken responses.

- Part A assesses writing in the Interpersonal mode by requiring the student to
respond to a series of thematically linked questions as part of a simulated
exchange of text-chat messages. It also assesses writing in the Presentational
mode by requiring the student to compare and contrast two given experiences.

- Part B assesses speaking in the Interpersonal mode by requiring the student
to respond to a series of thematically linked questions as part of a simulated
conversation. It also assesses speaking in the Presentational mode by requiring
the student to make a presentation discussing a given cultural topic.

Each part of the exam contributes a specific portion to the final AP Exam score.
Grouped by communicative mode, the various parts contribute as follows:
Interpersonal — 25 percent; Interpretive — 50 percent; and Presentational — 25 percent.
Grouped by language modality, the various parts contribute as follows: Listening —

25 percent; Reading — 25 percent; Writing — 25 percent; and Speaking — 25 percent.
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This table details the exam content and format, including the amount of time and
the number of questions for each part, as well as the contribution of each part toward
the final AP Exam score. Times listed are approximate; they estimate the total
administration time for each part of the exam, taking into account time for reading
directions, moving from question to question, etc. For ease of reference, the specific
time allotted for preparation or response for some particular questions is noted in
parentheses; these timing parameters are also explained in the directions preceding
each task in the sample questions portion of this booklet.

AP Japanese Language and Culture Exam Format
Section I

Section

Question Type and

Knowledge/Skills Assessed

Number of Questions and
% Weight of Final Score

Section I

Multiple Choice

70 questions

50%

1 hour
and
30 minutes

Part A:
Listening

Listening Selections

Knowledge/skills:
® |nterpretive communication
e Comprehension; inference

Sample Stimulus Types:
e Conversation
¢ Debate
e [nstructions
* Message
¢ Presentation
¢ Public announcement
¢ Radio broadcast

30-35 questions

25%

20 minutes
(Response time:
12 seconds
per question)

Part B:
Reading

Reading Selections

Knowledge/skills:
* |nterpretive communication
e Comprehension; inference

Sample Stimulus Types:
¢ Email
e [nstructions
o |etter
* News article
e Short story
e Travel brochure

3540 questions

25%

60 minutes
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AP Japanese Language and Culture Exam Format
Section II

Question Type and Number of Questions and
Section Knowledge/Skills Assessed % Weight of Final Score
Section II Free Response 4 tasks 50% |45 minutes
Text Chat
Knowledge/skills: o 10 minutes
. Interpgrsonal commumcatm . B questions 12.5% (Response time:
e |nforming; describing; explaining; ' 90 seconds
expressing preference; elaborating; per question)
Part A: Justifying opinion; requesting;
Writing inviting; suggesting
Compare and Contrast Article
Knowledge/skills: : .
ge/ ) - 1 question 12.5% 20 minutes
e Presentational communication
e Comparing; contrasting; describing;
Justifying opinion
Conversation
3 minutes
Knowledge/skills: . (Response
o Int ge/ | et 4 questions 12.5% time:
nterpersonal communication 20 seconds
e Participate in conversation by per question)
responding appropriatel
cart B Ik :]P g ptF') IDP y tati
. ultural Perspective Presentation _
Speaking 7 minutes
Knowledge/skills: (Preg;r:,t'on
. Preseptfational commun.icatior.] . 1 question 12.5% 4 minutes
e Describing and expressing opinion Response time:
about a Japanese cultural practice 2 minutes) '
or product
1 2 © 2015 The College Board. Visit the College Board on the Web: www.collegeboard.org.




Sample Questions for Japanese Language and Culture

Sample Questions

Parts of the exam are accompanied by an audio recording. The #) next to a selection
indicates that an accompanying audio file is available on AP Central. To hear an audio
recording, click on #) in the Course Description PDF file, or go to the AP Japanese
Language and Culture Home Page (http://apcentral.collegeboard.org/japanese) and
click on “AP Japanese Language and Culture Course Description Audio Files.” In the
samples that follow, the material enclosed in brackets is heard by the student and does
not appear onscreen. Moreover, for clarity of presentation in this print publication, the
text and graphics for these sample questions are not presented as computer screen
images. Refer to AP Central for examples of how the questions actually appear onscreen.

Section I: Multiple Choice (Listening)

Note: In this part of the exam, the student may NOT move back and forth among
questions.

Listening Selections

Directions: You will listen to several selections in Japanese. For each selection, you will
be told whether it will be played once or twice. You may take notes as you listen. Your
notes will not be graded. After listening to each selection, you will see questions in
English. For each question, choose the response that is best according to the
selection. You will have 12 seconds to answer each question.

Prerecorded message
Selection plays two times.
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Sample Questions for Japanese Language and Culture

[(Narrator) Now you will listen twice to a prerecorded message.

(Woman) ZHESIEHEORINTINS— R TZINWET, AHARERITEARHE T
TINET, YIEOEERRIL. Fa19R305 0 5 P8 7R307 £ T
EEHSTHBNET, SH20H., AHEHE T, 7O LSS T,
Bk, BRI —ILEZBEL TBDE9., £/~ HTFIE &k
e DT, 272 WAL EEFEOEKR L Wi, N EERD %
AZTHROET, BBERMITEOHIITREE TOIRIEE RS> THBD £
9, THRIEEBHEEHL EIFTBOET,

(Narrator) Now listen again.

(Woman) ZEBLIEHEOKRINTIN— R TIINET, AHAREHIZEARET
TINET, YIEOEERRIL. R0 0 5 P12 TRB05 £ T
EEHSOTHBNET, SH20H. HEHE T, THEOME LSS TIL.
Hik. BEYORNtT—ILZBBEL THBD XTI, /-, T &k
e DG TIX, R WEILHEPEDEKR L WiE, MR EEZRD Z
AZTHBOET, BRBERNLZRODIBIITIREETORFTEERS>THRD E
T, THRIEEBFEFEEHL LT TR XTI,

(Narrator) Now answer the questions for this selection.]

1. When does the store reopen?

(o) Tuesday
(B) Wednesday
(¢) Thursday
(p) Friday

2.  What are the regular store hours?

(&) 9:00 A.M. to 7:00 p.M.
®) 9:00 a.M. to 7:30 p.M.
(©) 9:30 aM. to 7:00 p.m.
(®) 9:30 A.M. to 7:30 P.m.

3. What items are on sale on the seventh floor?

(a) Children’s clothes
(B) Food items
(¢c) Traditional clothing
() Footwear

4. What is on sale in the food department?

(a) Vegetables
(B) Pastries
(¢) Seafood
() Fruit
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School debate
Selection plays one time.

[(Narrator)

Now you will listen once to a school debate.

ZTNTI. I oA EROF R EZHOIZVWERENVWET., 4
HiZ, HPE LRSS AITFROFIRICOVWTH@mL THH WX
T 9. MARTANSTY., BENVWLET,

fE, 3o Z2DE- T, 260EKRDHIR. o ZbHdNE-NE
9, BHECHRZEZESE, TJ7yva Ot AHFEERA.

ZNTE HBE. E5%

ZFHUE, ROV EZ AN, DL BEZMO TRV ADE NS
ERWET, OB EKIT., FIRORWERIZITS TWET A, 8
H. BHMZE TN, Bhihiko ozt i. RIRIEEN &
RKEFZEBWET, ZNUCHIRZEBEOMND EBNET,

ENMZBEIINNDITE, TH, HHoOHERIRNESNS L., 7
HESYRZEDDIIEHELWERWE T, AARDNOBIFERE
EBIrWEES>TNVWET,

B TRINA bARIEENTHET, BOHIRSD o 72 nBen
MNP SIND ERNET,
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(Narrator) Now answer the questions for this selection.]

o.

16

Why does Ms. Suzuki dislike school uniforms?

(a) They are not fashionable.

(B) They are expensive.

(¢) They cannot be worn to an after-school job.
(o) They are uncomfortable.

Why does Mr. Tanaka like school uniforms?

(o) They show school spirit.

(B) They eliminate the need to choose clothes.
(¢) They do not wear out.

() They make you look professional.

What does Ms. Suzuki say about her classmates?

(a) They support a new kind of uniform.
() They have good fashion sense.

(¢) They like to express their own tastes.
(0) They think clothes should be fun.

What does Mr. Tanaka say about students’ parents?

(a) They encourage schools to require uniforms.

(B) They want their children to earn money.

() They are concerned about treating children equally.
(0) They need to save money.

On what point do the debaters agree?

(o) The cost of clothing

(B) Students’ part-time jobs

(c) The importance of considering parents’ needs
(0) Uniforms in elementary schools
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Sample Questions for Japanese Language and Culture

Section I: Multiple Choice (Reading)

Note: In this part of the exam, the student may move back and forth among all the

questions.

Reading Selections

Directions: You will read several selections in Japanese. Each selection is accompanied
by a number of questions in English. For each question, choose the response that is
best according to the selection.

Read this set of emails.

ZiGH
A i=7H EfEH:

Message #1 ARZ - IE H Wi 2H4H
BHHIZEER &K, FZBHEIITZS > TE>TWE D, 54
AISIREEL TS H L WBE, —fE TR e

Message #2 A HIEEH DTG 2H4H
HEREDE X A,
KIEH OEEED T A MEIKRFERZDO T, AEEHOERE ORI ZED
DELMZ, 3:00~4:00iCLFL &£ D,
FNINSE, BINERO TWBENG, KICKEZDITTEBALL
E5L1T,

Message #3 AHHZ RE: LiEHOBu  2H4H
bEA0 EO5ZS. RETOMEOEGI%FF>To&, TN
&, TITLLIRBHDK |

Message #4 OTE HELPA 2H7H
N HEBLLADZEEHNWE? HE. BBONWZAES T, 5
HERICK TWaho72 0., HEBKRD S Link,

Message #5 DhZ RE: LigHoOwWw  2H7H
HHNOBET S DN, RT—37EDE, RE<ELSNR
Moz,

Message #6 1372 RE: Lo  2H7H

< TIHAA. DD BRI —IZHVR, §EIFa
AF 4 =2 RIS )

10. Which message is from someone who had a difficult time sleeping?

(a) Message #1
(B) Message #2
(©) Message #4
() Message #5
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Sample Questions for Japanese Language and Culture

11. Which message is from someone who missed seeing the movie?

(o) Message #3
(B) Message #4
(©) Message #5
() Message #6

12.  Which message is from the person who said “get enough sleep”?

(&) Message #2
(B) Message #4
(©) Message #5
() Message #6

13. The test on Tuesday is on which subject?
(a) History
(B) Math
(c) Literature
() Economics

14. Why did the friends choose the movie they saw?

(a) They like horror movies.

(B) Itis attracting a lot of attention.
(¢) It was a class assignment.

(0) They had free tickets.

Read this news article.

G, ALY c AT =)V EVNDERINTEZ, Tyl HAGET
NITFET) &0 hDOWF5) EWHBERTHS, T>hL vy - A7 =)W, %#
KD &E 5T, ﬁﬁbmm%&%té®t IEBNZ, F2EXE. oLy Y
A7 =)V D—D, &ﬁ%&fﬁ%%rxbﬁmm =L —LBANDEAENZ
> T3, 177%20A<bmf\&DD@m&£@177Z@Aﬂ@QH
Ve E7z. 5D OEKRTIIEEDN 50 2720, Fﬁﬁ&f@3oﬁ&%tor3o
ﬁ&%ﬁ %m@b%¢bfﬁﬁfééjk ZZDHNIRIINGD D D, T
c: Pmﬁﬁjﬁf%ﬂﬁ7/747jmt SO D DERIIZIRWERERFE & T

M ﬁ&ﬁm5m6m_t@$99®m&tE#9£9to%Et%%mo
bot ob‘/uzsbm:isﬁi/ub’cm‘éo TTIZZ ALY Y « A7 —=)VOFNERN EN
STVNEZENHREINTNG, ZRESVOEKEEZBI ZAAT SO, T
ALy P« A=)V INNE b EEICETEIIESNS Z EZ2HFT 5,

b Ewn

UFI1K 8 : Japanese drums

A< LU
%gukR™Z > 7« 77 Community service
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15.

16.

17.

18.

19.

Sample Questions for Japanese Language and Culture

According to the article, what is the benefit to students of attending the type of

school described?

(a) They receive individual attention.

(B) Their teachers are highly qualified.

(¢) They are well prepared for college.

(0) Their books and material are provided by the school.

According to the article, what stands out about Sakuradai High School?

(o) It has served as a model for other high schools.

(B) All of the students are required to do community service.
(c) There are no final exams.

(0) Teachers are very strict.

What does the article say about classes at Sakuradai High School?

(a) Class sizes are smaller than in regular high schools.
(B) Students work in pairs to encourage each other.

(¢) No elective subjects are offered.

(p) Class periods are longer than in regular high schools.

The schools described in the article are intended for what type of students?

(a) Highly motivated students who like to study at a fast pace

(B) Students who are struggling in a regular high school

(c) Artistic students who want to focus on an art curriculum

(p) International students who need extra help with Japanese language

What does the writer suggest about the future of the schools described in
the article?

(o) Their effectiveness should be evaluated.

(B) They should be incorporated into regular high schools.
(¢) More such schools should be established.

() Large budgets are needed for such schools.

Answers to Multiple-Choice Questions

1-p 5-a 8-D 11-p 14 -8 17-a
2-D 6-B 9-a 12-a 15-a 18-B
3-c 7-c¢C 10-p 13-B 16-c¢ 19-c¢
4-c
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Sample Questions for Japanese Language and Culture

Section II: Free Response (Writing)

Note: In this part of the exam, the student may NOT move back and forth among
questions.

Directions: You will participate in a simulated exchange of text-chat messages. Each
time it is your turn to write, you will have 90 seconds to respond. You should respond
as fully and as appropriately as possible.

Interpersonal Writing: Text Chat

You will have a conversation with Mariko Morimoto, a student in a Japanese school,
about your future plans.

1. Respond.
ZTNTIE, KALKBEWLET., RUJOEMTY., KRF¥FZEARELTHS, &
WIBHFEZLIEVWEZEZTOWETN?

2. Respond.
EO TN, Tl ROBMTY, RFETIEMEZEMICHMAL LD E-B->TW
S I

3. Describe a specific example.
OO ELE, ROEB TN, BRI TTRSHBENPD W EEDRED
25, EARBRZEZLTOVWETN?

4. Explain your preference.
DMOEL, ROEBIZWEEL X5, BL. KFICADHNIT 1 FRUKRAD
ENBHELES, EARBRIEZLIEZNVNTETN?

5. Justify your opinion.
BB ERRENZEELZH. T<SREICASZIEFED N EBNWET A,
FTNEBRFCADHNT —FERRATZ T NN EBNET N ?

6. Ask a specific question.

HOMESTENELRZ | EIAT, HEAORFHZDWTHNERNRH D £
AN
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Sample Questions for Japanese Language and Culture

Directions: You will be asked to write in Japanese for a specific purpose and for a
specific audience. You should write in as complete a manner as possible, taking into
account the purpose and the audience described.

Presentational Writing: Compare and Contrast Article

You are writing an article for the student newspaper of your sister school in Japan.
Write an article in which you compare and contrast learning Japanese and learning
another subject. Based on your personal experience, describe at least THREE aspects
of each and highlight the similarities and differences between learning Japanese and
learning another subject. Also, state your preference and give reasons for it.

Your article should be 300 to 400 characters or longer. Use the desu/masu or da (plain)
style, but use one style consistently. Also, use kanji wherever kanji from the AP
Japanese kanji list is appropriate. You have 20 minutes to write.

Section II: Free Response (Speaking)

Note: In this part of the exam, the student may NOT move back and forth among
questions.

Directions: You will participate in a simulated conversation. Each time it is your turn to
speak, you will have 20 seconds to record. You should respond as fully and as
appropriately as possible.

Interpersonal Speaking: Conversation
You will have a conversation with Masao Yamada, a store manager, about a part-time job.
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[(Man) MHELT, 773U —~x—4 v hOIHTY,

(20 seconds)

(Man) GIBEL5TINLTVLDIFHEKRSRKSND ANIRATIN, Ko
HMEH ER 2 BA T 230,

(20 seconds)

(Man) EIMA—=)N—X = bDX I T Z &E03h D £,
TIVNA N OREEBRZEGEL T 7230,

(20 seconds)

(Man) FIOTIN, FNTIHEZIDA—=/N\——7 v FOEFITDWTan
Bz L TL<7ZS W,

(20 seconds) ]
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d]l!) Directions: Imagine that you are making an oral presentation to your Japanese class.
First, you will read and hear the topic for your presentation. You will have 4 minutes to
prepare your presentation. Then you will have 2 minutes to record your presentation.
Your presentation should be as full as possible.

Presentational Speaking: Cultural Perspective Presentation

Present your own view or perspective on Japanese meal customs. Discuss at least
FIVE aspects or examples of Japanese meal customs.

Begin with an appropriate introduction, give details, explain your own view or
perspective, and end with a concluding remark.
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Resources for AP Teachers

AP Central (www.collegeboard.org/apcentral)

Access essential course resources, including course descriptions and other official
publications.

e AP Exam information and resources, including practice exams

e (Classroom resources — including curriculum modules, labs, and more — from
both the AP Program and AP teachers

e A database of upcoming professional development workshops and summer
institutes

AP Course Audit (www.collegeboard.org/apcourseaudit)

Locate curricular and resource requirements, syllabus evaluation guidelines, and other
information to ensure that courses are authorized to use the AP designation.

e Course Audit submission timeline

Annotated sample syllabi

Syllabus development guides

e Example textbook lists

Advances in AP (www.collegeboard.org/advancesinAP)

Learn about upcoming changes to AP courses.

AP Teacher Communities (https://apcommunity.collegeboard.org)

Share strategies, ask questions, and engage in lively discussions on all things AP with
teachers worldwide.

Higher Ed (www.collegeboard.org/aphighered)
Find AP-related information specifically for colleges and universities.
¢ Detailed information about each course and exam

e An overview of the course and exam redesign and what it means for colleges
and universities

e Research reports on AP students’ performance in subsequent college courses
and their progress towards a degree

¢ Guides and resources for effective policy review

¢ Promising practices in admission and policy-setting

College Board Store (https://store.collegeboard.org)
Purchase released exams, lab manuals, teachers’ guides, and other publications.
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Contact Us

New York Office
College Board

250 Vesey Street
New York, NY 10281
212-713-8000
212-713-8277/55 (fax)

AP Services for Educators

P.O. Box 6671

Princeton, NJ 08541-6671

212-632-1781

877-274-6474 (toll free in the U.S. and Canada)
610-290-8979 (fax)

Email: apexams@info.collegeboard.org

AP Canada Office

2950 Douglas Street, Suite 550
Victoria, BC, Canada V8T 4N4
250-472-8561

800-667-4548 (toll free in Canada only)
Email: gewonus@ap.ca

College Board International
Serving all countries outside the U.S. and Canada

250 Vesey Street

New York, NY 10281

212-373-8738

646-417-7350 (fax)

Email: international@collegeboard.org

Middle States Regional Office

Serving Delaware, District of Columbia, Maryland,
New Jersey, New York, Pennsylvania, Puerto Rico,
and the U.S. Virgin Islands

Three Bala Plaza East, Suite 501

Bala Cynwyd, PA 19004-1501
866-392-3019

610-227-2580 (fax)

Email: middlestates@collegeboard.org

Midwestern Regional Office
Serving lllinois, Indiana, Iowa, Kansas, Michigan,

Minnesota, Missouri, Nebraska, North Dakota, Ohio,

South Dakota, West Virginia, and Wisconsin

8700 West Bryn Mawr Avenue, Suite 900N
Chicago, IL 60631-3512

866-392-4086

847-653-4528 (fax)

Email: ROMWRO@collegeboard.org

New England Regional Office
Serving Connecticut, Maine, Massachusetts,
New Hampshire, Rhode Island, and Vermont

1601 Trapelo Road, Suite 12
Waltham, MA 02451-7333
866-392-4089

781-663-2743 (fax)

Email: newengland@collegeboard.org

Southern Regional Office

Serving Alabama, Florida, Georgia, Kentucky,
Louisiana, Mississippi, North Carolina,

South Carolina, Tennessee, and Virginia

3700 Crestwood Parkway, Suite 700
Duluth, GA 30096-7155
866-392-4088

770-225-4062 (fax)

Email: sro@info.collegeboard.org

Southwestern Regional Office

Serving Arkansas, New Mexico, Oklahoma, and Texas

4330 Gaines Ranch Loop, Suite 200
Austin, TX 78735-6735

866-392-3017

512-721-1841 (fax)

Email: southwestern@collegeboard.org

Western Regional Office

Serving Alaska, Arizona, California, Colorado,
Hawaii, Idaho, Montana, Nevada, Oregon, Utah,
Washington, and Wyoming

2001 Gateway Place, Suite 220W
San Jose, CA 95110-1038
866-392-4078

408-367-1459 (fax)

Email: western@collegeboard.org

107320-71331 « UNLWEBACC515


mailto:apexams%40info.collegeboard.org?subject=
mailto:gewonus%40ap.ca?subject=
mailto:international%40collegeboard.org?subject=
mailto:middlestates%40collegeboard.org?subject=
mailto:ROMWRO%40collegeboard.org?subject=
mailto:newengland%40collegeboard.org?subject=
mailto:sro%40info.collegeboard.org?subject=
mailto:southwestern%40collegeboard.org?subject=
mailto:western%40collegeboard.org?subject=

apcentral.collegeboard.org I.N. 140086252


apcentral.collegeboard.org

	About AP®
	Offering AP Courses and Enrolling Students
	How AP Courses and Exams Are Developed
	How AP Exams Are Scored
	Using and Interpreting AP Scores
	Additional Resources

	AP Japanese Language and Culture
	Introduction
	The Course
	Content and Skills
	Interpersonal Mode
	Interpretive Mode
	Presentational Mode

	Assessment and Feedback
	Instructional Resources
	Kanji List

	The Exam
	AP Japanese Language and Culture Exam Format
	Sample Questions
	Section I: Multiple Choice (Listening)
	Section I: Multiple Choice (Reading)
	Answers to Multiple-Choice Questions
	Section II: Free Response (Writing)
	Section II: Free Response (Speaking)



	Resources for AP Teachers



